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Safe & Supportive Learning Environment Checklists 

This support tool is a collection of checklists meant to spark self-reflection and discussion amongst 
educators and educational leaders.  They are not meant to be evaluative, nor do they represent a 
comprehensive list of ideas; rather, they are tools to help teachers reflect and grow in their capacity to 
shape a safe learning environment for students. 

(1) Use the Learning Environments Scenarios and Discussion Guide (available on 
www.educationalcompost.com) to analyze the classroom practices of the two teachers 
described in that support tool.  What are these teachers doing to either create or inhibit a safe 
& supportive learning environment?  Journal your thoughts or discuss them with other 
educators or educational leaders.  Consider a series of discussions using the scenarios with each 
of the checklists. 

(2) Reflect on your own practices as an educator using the checklists to help prompt your thinking.  
Journal your thoughts or discuss them with other educators and educational leaders.  Set 
personal goals for strengthening the safety and supportiveness of your learning environment.   

(3) Reflect on the safety and supportiveness of the school-wide learning environment.  As a whole, 
how does the school create or inhibit a safe and supportive learning environment?  Use the 
checklists to help you pinpoint areas to focus efforts for growth.  Note: This is not the time to 
“call out” individual or groups of teachers.  It is a time to discuss and reflect as a team.          

The following checklists are included on the next 10 pages: 

 

Checklist Pages 

Safe & Supportive Class Climate Barometer 2-4 

Growth-Focused Classroom “Look Fors” 5-7 

Community & Student-Centeredness Questions 8-11 

 

 

  

http://www.educationalcompost.com/
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Make Sure Your Safety & Support “Codes” are Up to Snuff 
 
The safety of class environment is difficult to nail down.  One would be hard pressed to develop a tool 
to measure this “leg” of the table because it is an intricately woven tapestry of factors such as teacher 
student relationships, getting to know students, teacher beliefs and expectations, classroom standards 
for student interactions, teacher-student interactions, and more.  In short, it’s really the social and 
emotional “barometric pressure” of the learning climate.  On the next two pages you’ll find a 
“barometer” that can help teachers self-reflect on habits of mind, beliefs, expectations, and practices 
that create a safe community for students. 
 
  

Safe & Supportive Class Climate Barometer 

 

 
 

Acceptance 

 I believe all my students enter the classroom with strengths and assets (not just needs) 

that should be recognized, valued, developed, and shared with the community. 

 I work to truly and meaningfully know my students.  I use discussions, community 

building activities, morning meetings, and more, as ways to intentionally discover things 

about my students that make them unique individuals and impact their experiences in 

the classroom.   

 I avoid making negative assumptions about students.  These include assumptions about 

how students from certain backgrounds may not value education or come to school with 

“school readiness,” whether or not they have internal motivation, or about their 

capabilities or intelligence.  

 I believe that all students come to a learning situation at a unique starting point, and my 

job is to discover what that point is and help them move toward excellence in learning 

by any means possible.  
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Affiliation 

 I support my students in seeing themselves as an important part of a community of 

learners who strive for growth and excellence. 

 I support my students in understanding that respect for one another is a crucial 

component of a community of learners. 

 I support my students in developing a sense of being on a team, working together and 

supporting one another.   

 

 

 

Contribution 

 I believe that this classroom is a community space to be used for community work.  It is 

not just “my classroom.”   

 I believe that we are all learners and all teachers in this community.  We all have 

something important to contribute and learn from one another.  

 I use class jobs, morning meetings, and behavior management to help students see 

themselves as an interdependent part of the survival of this community. 

 I believe and work to instill in students a sense of ownership in their learning and 

education.  I regularly work to incorporate their ideas, interest, and preferences into 

what we do as a learning community.   

 

 

 

Respect 

 When I deal with undesirable student behavior, I work hard to dignify the student.  This 

means that, if I have to single a student out to correct their behavior, I do it privately.  

Whenever possible, I ask the student to be involved in the solution to problems in which 

they are a part.   

 I speak respectfully to my students, even when addressing a frustrating problem, 

modeling respectful ways of solving problems.   

 Respect for one another and our community is a pervasive part of our community.   
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Support 

 I believe my role is to do whatever it takes to support students academically and 

behaviorally.  

  I work to build in supports that help students function successfully and independently in 

these areas.   

 

 
 

Teacher Expectations 

 I believe all students are capable of great things and work to discover what it is that can 

make those things happen.   

 I believe all students should have access to quality learning experiences that attend to 

their needs.   

 I believe I can make a lasting and positive difference in my students’ lives through what 

we learn as a community and academically.   
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Focus on Growth 
 

Much of what teachers say to their students intentionally and unintentionally conveys messages about 
their beliefs in intelligence and learning.  Depending on the circumstances, most people fall into one of 
two mindsets or ways of thinking about intelligence.  A person with a fixed mindset believes that 
intelligence is fixed, what you are born with is what you have to work with.  These people perceive 
every situation as a confirmation of their intelligence, personality, or character, and often avoid taking 
risks to avoid looking dumb or feel like personal failures in the face of setbacks and obstacles.  
Conversely, a person with a growth mindset believes that intelligence is malleable; it is pliable and can 
be shaped through instruction and hard work.  While they might agree that some individuals are 
naturally more adept at some things, they believe that all people are able to grow in meaningful ways 
with effort and the right outside support or instruction.  These people perceive every situation as an 
opportunity for growth, and confidently take risks because failures, mistakes and setbacks are often 
springboards for deeper learning (even if those things are discouraging at times).   
 
An individual’s mindset can shape the ways that person perceives challenges, determine the person’s 
belief in the power of effort, and impacts his or her resilience in the face of setbacks.   Likewise, a 
teacher’s mindset can shape her perception of students, their learning needs, and approaches to 
teaching.  More importantly, teachers can shape their students’ mindsets.  It’s no stretch to see that 
students with growth mindsets do far better in academic settings than those with fixed mindsets.  A 
learning environment that conveys a pervasive expectations of growth is one in which the teacher 
works intentionally and explicitly to teach students about growth mindsets, and carefully monitors the 
messages that he conveys intentionally or unintentionally through language, routines, and even 
bulletin boards in the classroom.   
 
Take a look at the checklist, on the next page, for a set of “messages” that should be conveyed in 
classrooms that are growth-focused.  It’s not a comprehensive list or evaluative tool.  Think about the 
ways students are praised or supported, evaluate the content classroom walls for hidden messages, 
and consider ideas for how to talk to students about growth and fixed mindsets.  One idea is to have a 
“fixed” jar, where the class has to give up a marble anytime the teacher or a student says something 
fixed-minded.  The possibilities are endless!   

 
  



Copyright © 2015 Jennifer K. Dimeo | educationalcompost.com  
For individual educator use only.  Do not copy, print, or distribute without permission from the author. 

6 

 

Growth-Focused Classroom “Look Fors” 

 

 
 

Success is… 

 Not about being “smart” but about working hard and learning. 

 Not about quickly completing an assignment, but about being challenged and working hard on 

assignments in ways that produce growth (learning versus proving you’re smart). 

 About learning at all costs! 

 

 

 

Mistakes, failures, & setbacks are opportunities to…  

 Capitalize on mistakes as opportunities to learn. 

 Confront deficiencies that lead to failures.  It’s only a failure if you don’t learn from them! 

 Keep trying.  Don’t give up!  We’ll get there together by tackling setbacks with processes 

(different strategies, new ways of thinking about the situation, hard work, etc) 

 

 

 

Praise & feedback look like… 

 Praise of the processes (e.g. studying hard, practicing, trying to complete the problem on your 

own before asking for help, trying several different strategies, responding to feedback and 

correcting work). 

 Praise of persistence. 

 An apology to students who get high scores with minimal effort because you gave them a task 

that didn’t help them to grow and learn. 

 Ongoing feedback for what was done well and what things can help the student to grow further. 

 Celebration of growth and learning that are a result of effort. 
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Challenge & hard work perspectives embraced:  

 Hard work is a hallmark of real learning.   

 If things are too easy, you’re not really learning.   

 Being challenged is both a right of all learners and a sign of respect.  

 

 

 

Your brain is a muscle is something emphasized through perspectives such as: 

 You have to give your brain muscle a work out develop your intelligence.   

 Intelligence can be developed through hard work and good instruction.   

 My job as your teacher is to help you develop your brain muscle.   

 

 

 

Teacher expectations held look like: 

 Intelligence is malleable, not fixed.  All students, even though they begin at different starting 

points and come with different strengths and needs, can develop their intelligence.   

 All my students can learn most things if they exert effort and receive the most appropriate and 

supportive instruction. 

 My role is to find the best instruction and elicit effort so students can grow.   
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Build a Thriving Community & Strengthen Student-Centeredness 
 

In a classroom where students’ varied needs are addressed, there are many leadership and 
management considerations.  Considering how to lead and manage responsive classrooms can make 
the difference between “bustling systems” and “overwhelming chaos.”   
 
Student-centered classrooms are most assuredly not classrooms where teachers simply hand the 
reigns of control over to students.  Instead, think of it as teaching students to “drive responsibly.”  
When a parent first begins to teach his child to drive, he provides explicit instruction on safe driving 
skills and why they are important, modeling, practice, and watchful support.  Eventually he’ll be able to 
send his child out to get milk.  Likewise, there will be much instruction and skillful leadership that 
teachers must undertake to teach students not only how to function in student-centered classrooms 
but why it’s important for them to learn to do so.  The goal is to support students in developing a 
responsible independence.     
 
In a classroom full of little bodies (and big, fresh from PE, adolescent bodies) who with varied strengths 
and needs, there’s an undeniable need for systems to manage all those many ways of attending to 
student needs.  This is where the management piece becomes an integral part of a thriving learning 
community.  Purposeful use of routines, procedures, approaches, and space in ways that help the 
learning community thrive together.  The chart below provides another checklist to prompt teacher 
reflection through questions that focus on building community and creating student-centered 
classrooms.  This tool can be used in creating awareness and helping teachers know how to move 
forward in strengthening this “leg” of the safe and supportive learning environment “table.”  
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Community & Student-Centeredness Questions 

 

 
 

Co-Ownership, Collaboration, Contribution 

 Do teachers and students collaborate on important class decisions?   

 Are students contributing members of the community?  (E.g. through established class 

job routines?)   

 Does the teacher talk about “my classroom” and “my rules?”  Or do students know it’s 

important to respect one another and the class as a part of the community and “our 

class expectations” will help us to do so?  

 Is there “space” in the day or week where community discussions can take place about: 

“What went well for us during our group task today?”  “Is there anything that happened 

that made it difficult to learn or participate?”  “What can we do to learn from today?”  

Or “I’ve noticed that we’re having difficulty returning our supplies to the proper places.  

It seems as if we’ve lost quite a few pencils.  What can we do to come up with a creative 

way of solving this problem together?” 

 

 

 

Rules & Expectations, Behavior Management 

 Are rules determined and enforced by the teacher?  Are they meant to control student 

behavior?  OR Are classroom expectations developed collaboratively as a class community, 

determining just what is needed to learn together and respect and support one another?  

Do these expectations help students function as a part of a supportive community of 

learners? 

 Does the behavior management approach function as a way to control student behavior 

through punishments or rewards?  OR Is the behavior management approach a way to 

teach students how (and help them remember) to function in a beneficial and respectful 

way so that all members of the community can learn and thrive? 
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Routines & Procedures 

 Do you have routines and procedures in place that promote student independence?  Do 

students know, without asking, what to do when they come in every morning?  Where they 

should turn in assignments or notes from home?  How to get ready for lunch, recess, 

specials?  Where and how to line up?  How to clean up their space and take care of 

community supplies?  What to do when they need to go to the bathroom (in a way that 

doesn’t interrupt the teaching and learning)?   

 Do students know how to move furniture for various configurations of learning?  Is it a fluid 

transition routine that doesn’t take much time and supports the flexible grouping and 

varied tasks you are using?   

 Can students function in various grouping arrangements without the teacher having to 

closely monitor and manage student behavior?  Do students know how to regulate their 

voice volume while working in groups or with partners?  Do students know what it looks 

like and sounds like when working in a group?  With a partner?  Do students know what to 

do when they get stuck or have a question while you are working with other students?  

 

 

 

Use of Space & Access to Materials  

 Is the classroom space oriented around the teacher and the teacher’s preferences?  OR Is 

the space oriented around what works best for meeting students’ needs?  Does the space 

suggest teacher-directed activities and learning?  OR Does the space suggest that it belongs 

to the students as much as the teacher and that it is a vehicle for community learning? 

 Is the teacher the gateway to necessary supplies?  OR Are there community supplies 

accessible to all students at appropriate times?  Are students taught explicitly how to care 

for and those supplies respectfully and appropriately? 

 What does the content on the wall communicate?  Community jobs?  Celebration of 

growth? Support tools accessible for students who need to take advantage of them?    
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Intentional Community-Building 

 Does the teacher help students develop “buy in” to a community, developing their belief 

that “we all have things to contribute and learning needs?” 

 Has the teacher worked on helping students understand that “fair doesn’t mean we all 

get the exact same things, fair means everyone gets what they need?” 

 Are there opportunities for building a team mentality – we work together, we support 

and respect one another? 

 Are there regular class meetings about important problems that need to be solved, 

decisions that need to be made, etc.? 
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