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Assessment Ideas & Suggested Uses 

 
The following chart contains a list of assessments in a variety of formats.  Included in the chart are descriptions of these types of 
assessments and suggestions for their use.   
 

Assessment Format Description & Use 

Ideal for Use 

as (Pre-, 

Formative, or 

Summative 

Assessments) 

P F S 

 

Academic Prompts: 

 Essays 

 Oral or written 

 Short-answer response 

 

Academic prompts require students to think critically, not just recall knowledge.  

Prompts are open-ended, with no single best answer or strategy required, and 

should be scored based on rubric or performance standards.  Depending on the 

question, these kinds of prompts can measure student understanding and use of 

content knowledge.  In some cases, such as in writing prompts, they can measure 

skill.    

   

 

Concept Maps 

 

 

Concept maps ask students to show their understanding of a concept and its 

relationships to other concepts, ideas, or examples in a diagram format.   These 

can be used to diagnose student thinking and understanding prior to engaging in 

a lesson or unit, or summatively to assess student learning at the end of a unit.   
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Familiar Assessments 

Quizzes and test, selected 

response (e.g. multiple-choice, 

true/false, fill in the blank) 

 

 

Familiar assessments are most often content-focused, which means that they 

assess for factual information and discrete skill.  They typically have a single best 

answer and are more easily scored.  These assessments are useful in determining 

student content knowledge and use of discrete skill (within a given context, 

rather than flexible application of pure skills in an unfamiliar context), but should 

never be the sole means of assessing student learning. 

*The types of questions used for familiar assessments can be used to provide a very limited 

“snapshot” regarding student content knowledge, but are not recommended as the sole source of 

diagnosing student learning or needs.   

P F S 

* * * 

 

Informal, Ongoing, 
Observations or Checks for 
Student Learning: 

 Behaviors 

 Conferences 

 Conversations/ Dialogues 

 Exit Cards  

 Journal Entries 

 Observations 

 Oral Questions 

 Quick Writes 

 Records of Progress 

 Reflective journals or 
learning logs 

 Think-Alouds 

 

The purpose of these types of assessments is to gain diagnostic information on 

student needs.  Thus, it is important that teachers, whether through observations 

or through listening to or reading student responses to questions, are 

listening/observing interpretively (to determine what can be learned about 

students’ thinking with the intent to provide more effective instruction) rather 

than evaluatively (for correctness).  Even incorrect answers can yield insight into 

what students are thinking and therefore might need.   

 

A good rule of thumb is to ensure that use of questions in classrooms is only 

posed for the purposes of prompting student thinking or for gaining information 

regarding student misconceptions or needs.       
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Ongoing: 

 Ongoing records of 

progress 

 Portfolios 

 

These types of assessment function as a collection of evidence over time and 

contain a variety of types of evidence that show student progression toward 

goals.   

P F S 

  

 

 

Performance Assessment Tasks: 

 Auditions 

 Authentic Projects/ 
Products 

 Demonstrations (e.g. skills 
performances in PE) 

 Lab Reports 

 Oral Reports 

 Performance 

 Presentations/ PowerPoint 

 Problem-based 
Performance Task 

 RAFT or GRASP 

 Recitation 

 Sternberg’s Triarchic Task  

 

Performance assessment tasks are authentic, real-world problems that require 

students to address a complex challenge that mirrors those faced by adults.  They 

range in length and duration, but always yield a tangible product or performance.  

They often require students to address a specified audience, for a specified 

purpose, often in a specified format.  The task, the criteria for evaluation, and the 

standards are known in advance and guide student work.  When designed well, 

these types of assessments can measure student understanding, use of content 

knowledge, and flexible application of skills.   
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Rubrics 

 

 

Rubrics define and describe important components of complex performances and 

products.  They should cover all essential aspects that define quality in a product 

or performance, leaving out trivial aspects.  Rubrics can either be holistic or 

describe analytic traits.  Holistic rubrics provide a quick snapshot of overall 

quality or achievement, but provide no details on student strengths or 

weaknesses; thus they do not provide students with detailed feedback for growth 

and are not useful for diagnostic planning purposes.  Analytic traits rubrics break 

down essential traits or dimensions of complex performances or products, so 

they are quite time consuming to create and not effective for large-scale 

evaluations (e.g. standardized tests); however, they provides specific information 

about student strengths and weaknesses and are highly useful as a part of 

ongoing assessment to guide instruction.  Rubrics may also be generic or task-

specific.  

P F S 

   

 

Six Facets of Understanding: 

 Explanation 

 Interpretation 

 Application 

 Perspective 

 Empathy 

 Self-Knowledge 
 

 

Facets of understanding, as developed by Wiggins & McTighe, can help guide the 

design of a particular task, with specific requirements.  Wiggins & McTighe state 

that when students truly understand, they: 

 “demonstrate sophisticated explanatory power and insight” 

 “offer powerful, meaningful interpretation, translations, and narratives” 

 “use knowledge in contexts” 

 “see in perspective” 

 “demonstrate empathy” 

 and “reveal self-knowledge” 
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Student-Participation: 

 Opportunities to respond 

to feedback 

 Peer response groups 

 Peer reviews 

 Student co-constructed 

rubric 

 Student-designed test, 

both questions and 

answers 

 Student self-assessment 

 

 

Provision of early and frequent feedback, as well as opportunities for students to 

respond to that feedback can function as assessment information and provide a 

means for students to continue to progress.  Feedback should cause students to 

think and should be given to students to help them progress toward quality work. 

 

Students should have a clear understanding of the criteria for quality work.  By 

providing students with representative samples of work, asking them to evaluate 

and come to understand and articulate the measures of quality and learning, and 

supporting student self-assessment, self-evaluation, and reflection, teachers can 

both assess student learning and support student independence.   

 

P F S 
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